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Richmond lies within the shared traditional territories of Salishan language
groups. We thank the peoples of traditional Coast Salish territory for
sharing the land and we look forward to a collaborative and mutually
beneficial relationship in the years to come. Together, we support today’s
youth and tomorrow’s leaders.
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Looking back and moving forward…
Last year at this time, we were busy putting the finishing touches on Richmond’s first
Aboriginal Education Enhancement Agreement. It was an exciting time for all involved;
Richmond’s AEEA is a culmination of meaningful collaboration over five years with all
stakeholder groups and with particular focus on input from the Aboriginal community.
On June 21, 2011, the Honourable Minister of Education, George Abbott, along with
many other representatives from our School District and the community attended the
signing ceremony held at Blundell Elementary. Signatories from every stakeholder
group pledged a sincere commitment to improving the educational experience for
students with Aboriginal ancestry and, as such, enriching education for all students in
Richmond.
Prior to signing the AEEA, the Richmond Board of Education passed a substantial
budget increase of $125,000 for Aboriginal Education and the existing program was
redesigned and expanded in order to work toward meeting the goals of the
Enhancement Agreement. Two new Elementary Aboriginal Enhancement Support
Worker positions were created and the Aboriginal teaching roles were redefined to
better meet the needs of students and teachers. The department was moved to a
central office at Hugh Boyd Secondary and all the pieces were in place for an
enthusiastic start up in September.
Unfortunately, the community of professionals ready to implement the intended actions
in the Enhancement Agreement was temporarily divided by BCTF job action.
Opportunities to meet as a unified department and to meet as a larger community have
been stalled.
Regardless of the political situation, the work of the team in the Aboriginal Education
Support Services Department has been extensive and meaningful, with the focus on the
learner at the core of all they’ve done to date. This report outlines some of the
wonderful work that the team has done throughout the year which has enabled us to
work toward meeting our goals.
Next year we will continue to build on this year’s initiatives, with the hope that labour
unrest will come to an end with the signing of collective agreements between the
government and the BCTF and CUPE. We continue to see a broader representation of
Aboriginal content in classrooms across the district, as well as improved achievement
rates for our students with Aboriginal ancestry. Most importantly, we expect to see
students with Aboriginal ancestry carry themselves with even more pride as they learn
about and share their rich cultures and histories.
Ms. Andrea Davidson
District Administrator – Aboriginal Education
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Richmond’s Aboriginal Community

The City of Richmond is situated on traditional Coast Salish territory, which is
acknowledged by School District #38 (Richmond). With a population estimated at
199,000 people, according to British Columbia’s 2011 census data, there are
approximately 230 self-identified students with Aboriginal ancestry from Kindergarten
through to Grade 12 in all 48 of our school sites.
Aboriginal targeted funding supports both school-based and district-based Aboriginal
education programs. The Aboriginal Education Support Services Department includes
two Aboriginal Support Teachers, two Enhancement Agreement Support Workers, one
relief support worker, a Teacher Consultant for the Enhancement Agreement, and a
District Administrator. The Enhancement Agreement Support Worker positions are new
this year, and the support teachers’ roles have been redefined to provide direct student
and curricular support at both the elementary and secondary levels. The work of the
Aboriginal Education Support Services Department is guided by our Enhancement
Agreement.

What is an Aboriginal Education Enhancement Agreement?

An Aboriginal Education Enhancement Agreement (AEEA) is a working agreement
between a school district, all local Aboriginal communities, and the Ministry of Education
designed to enhance the educational achievement of Aboriginal students. The AEEA
establishes a collaborative partnership between Aboriginal communities and school
districts that involves shared decision-making and specific goal setting to meet the
educational needs of Aboriginal students.
Enhancement Agreements…


Are intended to continually improve the quality of education and graduation rates
achieved by all students;



Support strong cooperative, collaborative
communities and school districts;



Provide Aboriginal communities and districts greater autonomy to find solutions that
work for Aboriginal students, the schools and the communities; and



Require a high level of respect and trust to function

relationships

between

Aboriginal
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School District #38 (Richmond)
Aboriginal Education Enhancement Agreement Goals
Community Voice, Our Visions in Focus, and Our Indicators of Success
Goal #1
Richmond’s students with Aboriginal ancestry will work toward a strong sense of
belonging and confidence through pride in their cultural heritage.

Community Voice:
Parents, grandparents and guardians of our Aboriginal students frequently expressed the need
to foster self-confidence and pride for our students with Aboriginal ancestry. Richmond’s
Aboriginal community voiced a strong request for schools to inform all of our students, not just
those with Aboriginal ancestry, of the rich and diverse tapestry of Aboriginal cultures and their
histories. This includes historical and cultural content across the curriculum so that Aboriginal
students feel represented in the classroom, with the hope that a common understanding can
eventually lead to the eradication of prejudice and stereotypes.

Our Visions In Focus:
Teaching and learning was enriched for all students this year through the work of the
Aboriginal Support Teachers and Enhancement Agreement Support Workers. The
expanded Aboriginal Education Support Services Department was better able to meet
the needs of students and teachers in classrooms across the district with regard to
incorporating Aboriginal content across the curriculum. Exposure to culture and history
from an Aboriginal perspective allowed for students in classrooms to develop a real
understanding of concepts in multiple subject areas. This, in turn, connected students
with Aboriginal ancestry to their learning and provided a source of relevance and pride in
their heritage.

In all classrooms receiving Aboriginal education support, talking circles and holistic
learning were conducted as a teaching strategy that builds positive connections with all
students, provides an environment that builds confidence, and encourages a sense of
self belonging and increased self-esteem.
Indigenous voice and history was
incorporated in units of instruction for whole classrooms, or was introduced in individual
class presentations.
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The Enhancement Agreement Support Workers encouraged students with Aboriginal
ancestry to research their ancestral roots, and then to celebrate their ancestry by
presenting to their classes about their individual Aboriginal heritage. Students receiving
direct support from the Support Workers learned the Musqueam and Chehalis Victory
Song which they were then able to teach their fellow classmates.

Individual direct support for students with Aboriginal ancestry at the secondary level led
to an evening of celebration for parents, friends and family members. Honouring Our
People, a long-term art project and personal reflection, gave secondary students the
opportunity to honour a person close to their heart through a complex art display and
personal narrative which incorporated traditional teachings. The culminating activity was
a showcase of the artwork followed by a family night dinner and celebration.

Honouring our People Display and Celebration

To honour the traditional Coast Salish territory in which Richmond is located, the
inaugural 2011/12 Board Meeting began with a recognition of traditional Coast Salish
territory, a practice that continues with each public Board Meeting. Elders were also on
hand to open other conferences in Richmond, acknowledging traditional territory and
providing greetings on behalf of the local Aboriginal communities.

Page |8
National Aboriginal Day was celebrated this year by School District #38 (Richmond) at
the Richmond Cultural Centre. The celebration was a partnership between Pathways
Aboriginal Centre, Richmond Intercultural Advisory Committee, Vancouver Coastal
Health, Richmond Museum and Heritage Services, and Richmond Public Library. A
showcase of the cultural / art projects students have completed during their work with
the Aboriginal Support Teachers and the Enhancement Agreement Support Workers
was on display at this event which was open to the community and to elementary school
classrooms across the district. More than 150 students participated in the celebration,
and all Aboriginal families with children attending Richmond schools were invited to
attend. The day included activities in art, drama, storytelling, cultural teachings,
traditional games, and dance. As our first co-organized District event for National
Aboriginal Day, it was a huge success.

Creating a sharing feather

Storytelling in Richmond’s Public Library
National Aboriginal Day Celebration – June 21, 2012
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Creating environments that reflect and represent Aboriginal culture has been a strong
focus area of this year’s work. The District commissioned an art installation for the new
Brighouse Elementary School. A Talking stick, carved by Joe Becker, Musqueam carver,
was installed inside the front entrance of the school. An accompanying interactive video
display explains the artistry and history of the talking stick.

Talking stick carved by First Nations artist, Joe Becker
Commissioned for new Brighouse Elementary School

It is incredibly encouraging to see the number of students, teachers and classrooms that
are sincerely interested in learning more about Aboriginal culture and ancestry. The
review of this year’s requests indicates that broader access to classroom support around
incorporating Aboriginal content needs to be a larger part of our visions for next year.
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Indicators of Success:

Increased Aboriginal student involvement in district-offered Aboriginal cultural activities
and support programs
The expansion of the Aboriginal Education Support Services Department has
allowed for an expansion of educational programs that incorporate Aboriginal
content. To date, the demand for available services is exceeding the availability
of resources. The annual review will include looking at ways to increase
availability of physical and human resources.

Increased school satisfaction data from Ministry of Education School Satisfaction
Surveys in grades 4, 7, 10 and 12
The accuracy of the data is concerning because the number of students who
identify as Aboriginal on the survey exceed the number of students with
Aboriginal ancestry at those grade levels in our district. For example, there were
only 20 students who self-identified in Grade 7, but the Satisfaction Survey
reports 47 Aboriginal students responded in Grade 7. This is data that we will
monitor for the coming year to try and determine the discrepancy.

District-based parent surveys indicating growth in children’s confidence and pride in their
cultural heritage
Job action this school year created challenges around developing, distributing
and collecting the surveys. The intent is to follow up next year.

Increased numbers of students who are celebrated for their achievement at the
Aboriginal Achievement Ceremony
It was decided by the Aboriginal Education Support Services Department team
that the Achievement Ceremony would be restructured this year due to the
withdrawal of extra-curricular activities by teachers. 30 students in grades 7 and
12 were invited to participate in a day of celebration at the UBC Ropes Course.
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Goal #2
All students in Richmond will demonstrate a deeper understanding and
appreciation of the histories, languages, and cultures of Aboriginal communities
from an Aboriginal perspective.
Community Voice:
Aboriginal content has historically been marginalized in regular Canadian classrooms. Parent
and guardian input from community gatherings indicates that students with Aboriginal ancestry
feel a disconnect between their heritage and the curricular content that is presented in our
schools. This not only does a disservice to the Aboriginal students, but to all students who
deserve to be taught Aboriginal-infused curriculum that is based on research-informed practice
and Indigenous knowledge.
Increasing the delivery of Aboriginal content in all classrooms requires teachers to have a
deeper knowledge of Coast Salish people, the First Nations of BC, and Canada’s Aboriginal
population. Our students’ exposure to Aboriginal content will grow when teachers have the
confidence to teach the material in a knowledgeable and respectful way.

Our Visions in Focus:
This year has seen a real focus on increasing Aboriginal resources and teacher support
for classrooms at all grade levels so that all students can enrich their understandings of
Aboriginal histories, languages, and cultures. At the elementary schools, teacher
requests for the Aboriginal Support Teacher exceeded the availability of her time.
Throughout the year, there were 44 requests but only 18 classrooms could be
adequately accommodated; to help meet the requests, the structure of program delivery
will be adjusted next year. The demand for supporting teachers as they develop
confidence in incorporating Aboriginal content in the classroom is encouraging. 18
classroom teachers collaborated with the Support Teacher as they developed an
understanding of and introduced units on:












“We Are All Related” – the connectedness of all living things on planet earth
Aboriginal Astronomy
People of the Salmon
Residential Schools: Literature Circles
Storytelling & Legends
Aboriginal People of BC
Indigenous Voice and History
Aboriginal Governance
Cedar
The Teachings of the Medicine Wheel
Indigenous Plants
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Teachers wishing to incorporate Aboriginal content into their regular practice expressed
that to properly educate students, educators must first feel comfortable with the content.
To enrich the educational experience for all students around Aboriginal content, the
Aboriginal Education Support Services Department provided a number of Pro-D
opportunities for teachers and EAs across the district:







Presentations around available resources and education kits took place in
elementary schools during the six District-wide Pro-D days
Co-teaching with classroom teachers and Aboriginal support teachers using a variety
of developed units of instruction
Presentations at the Richmond Primary Conference around incorporating Aboriginal
storytelling for primary students
Workshop presentations to UBC student teachers (2 classes)
Ongoing support by the AEEA Teacher Consultant in 10 classrooms where
Aboriginal content was consistently applied
Common District Pro-D days involved department-led workshops where Aboriginal
content was weaved into classroom units of study on Medicine Wheel Teachings,
Northwest Coast Aboriginal Art, The Animal Medicine, Aboriginal Astronomy, and
Residential Schools

Pro-D workshop on Northwest Coast Art
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A number of elementary school classrooms had the opportunity to host a Musqueam
storyteller who taught a few classes a traditional dance, and then those students shared
that dance at an assembly attended by the entire school community and their parents.
The teachers were invited to participate in a dance to honour the school children. It was
a powerful experience for the participants and the audience. These events will continue
as they provide a wonderful opportunity for all students to be exposed to Aboriginal
content in an engaging and culturally relevant way.

In addition to hosting a Musqueam storyteller, four classrooms got the opportunity to
learn expression through art from renowned First Nations artist, George Littlechild. The
elementary teacher consultant worked with four classes from two elementary schools.
The classes were organized by theme – connection; contact and colonialism;
disconnection; reconnection – in a long-term project on dismantling systemic racism.
The culminating activity included a full-day workshop with George Littlechild.

George Littlechild workshop Dismantling Systemic Racism
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During the 2010-2011 school year, BC First Nations Studies ran as a Distributed
Learning course. While our vision includes providing this all-access opportunity to
students in Richmond School District in future years, a mainstream class ran at Hugh
Boyd Secondary with considerable success. Enrollment for the course for next year is
full and this signifies the need to build this course in all secondary schools across the
district. There is still an opportunity for English 12 First Peoples to launch in the district
and we are working on finding an educational venue and teacher for the course.

The Secondary Aboriginal Support Teacher worked intensively with individual students
at the start of the year to build relationships, to provide direct cultural support and to help
develop a network of peers in each school. At the elementary level, the Enhancement
Agreement Support Workers used a pull-out model to implement ongoing culture-based
projects.

Two Richmond educators were successful recipients of a grant which they used to
develop Aboriginal storytelling kits for primary students. There is an incredible demand
for these kits and additional kits are being created for availability next year. Other
comprehensive educational resource units are also in development and will be available
for pilot classrooms early next year.

Primary Coast Salish Eagle Kit
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To provide immediate support for teachers wishing to integrate Aboriginal content in their
daily practice, the Enhancement Agreement Teacher Consultant developed a
comprehensive resource, “Integrating Aboriginal Culture in the Fine Arts Curriculum”,
and presented to the elementary educational leaders in the district, who then had the
opportunity to take the information about the resource (available on-line) back to their
respective teaching staffs.
http://ourvoicessd38.blogspot.ca/2012/05/incorporating-aboriginal-culture-into.html

Further to the accumulation of current Aboriginal content resources, the District
Resource Centre worked in collaboration with the support teachers and teacher
consultants to build a comprehensive collection of Aboriginal resources for elementary
and secondary teachers to use in their classrooms.
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Indicators of Success:

Increased general student knowledge and understanding about Aboriginal history and /
or culture
Lickert scale questionnaire stalled due to job action – ongoing commitment for
the 2012-13 school year
Baseline data from the 2010/11 Student and Staff Satisfaction Surveys suggest
that there is significant room for improvement in this area, something that has
been a major focus of this year’s work. When looking at the student survey for
human and social development in School District #38 (Richmond), the
percentage of students who feel they are being taught about Aboriginal peoples
in Canada decreases from 56% in Grade 3/4 to 45% in Grade 10 to only 19% in
Grade 12. Staff survey data for the same year suggests that only 38% of staff
recognize a reflection of Aboriginal content on a consistent basis in classrooms.
We will look for improvements in this area.
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Increased general enrolment in BC First Nations Studies 12 and in English 10, 11, and
12 First Peoples courses
BC First Nations Studies 12 was offered for the first time in School District #38
(Richmond) to a mainstream classroom at Hugh Boyd Secondary. Enrollment for
the course at Hugh Boyd for next year is full. Challenges include building the
course at other high schools in Richmond. Establishing this course in other
secondary schools is an ongoing commitment for future years. Teachers who
express an interest in offering this course at their respective schools can access
support and mentorship through the Aboriginal Education Support Services
department.

Students in BC First Nations Studies 12
Coast Salish Art Workshop
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Goal #3
Increased transition rates in all areas, but most specifically:







Into Kindergarten
From elementary to high school
From Grade 9 to Grade 10
When preparing to leave secondary school
When moving into the Richmond community
When changing schools

Community Voice:
Community forums emphasized that transitional periods in a child’s life can, at the best of times,
be unsettling. There is an acknowledged need to create a network of supports as our students
enter Kindergarten, move from their elementary schools to their high schools, complete their
junior secondary courses and enter the graduation program, and as they pursue their postsecondary and vocational goals.
There is also a recognized need to enhance supports for students who are entering new homes,
new schools, or new communities. Improving transitional support for the families and students
with Aboriginal ancestry will allow students to settle into and to feel comfortable in their
educational settings.

Our Visions in Focus:
Community gatherings during the development of the Aboriginal Education
Enhancement Agreement emphasized the importance of supporting students in
important transitional periods, and there was less of a focus on academic achievement.
While Richmond has historically had a higher completion rate for students with
Aboriginal ancestry, the 2010/2011 school year data saw a significant drop in graduation
rates. The completion rates for this past school year are concerning. However, with the
expansion of the Aboriginal Education Support Services Department and the sincere
focus on improving the educational experience for all students, specifically students with
Aboriginal ancestry, improved completion rates are anticipated for each successive
school year until there is no longer a discrepancy between Aboriginal and non-Aboriginal
student rates.
o It is important to note here the difference between our completion and our
graduation rates. Of the Aboriginal students who began Grade 8 in 2004-05,
only 45% actually completed Grade 12. However, of those students (19) who
made it to Grade 12, 89% of them did successfully complete their high school
education. This data shows us that our concern is more directed to what
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happens to those students between Grade 8 and Grade 12. These figures would
lead us to believe that they leave school (or at least our school district) sometime
before their Grade 12 year. Given the somewhat transient nature of many urban
Aboriginal families, it is not always possible to discover whether they have indeed
quit school, or have simply moved to another school district. Regardless, given
the small number of Aboriginal students that we have at each grade in our
district, it will not be difficult to monitor them individually and to provide them with
the targeted support necessary to help them succeed. This is already happening
with the support of the Secondary Aboriginal Support Teacher.

The Aboriginal Education Support Services Department has been busy this year
ensuring that students were supported socially, emotionally, and academically
throughout the year. At the secondary level, the Aboriginal Support Teacher has met
with counselors and administrators to offer assistance in providing as much support as
possible for students who are faltering. Options for all avenues toward success are
explored, and a plan is put into place for the student. It is expected that this increased
focus on student support will lead to increased successful transition rates and improved
graduation rates for students with Aboriginal ancestry.

The number of self-identified students who are receiving support has increased by 5
students despite declining enrollment. Increased presence of Aboriginal Support
Teachers and Enhancement Agreement Support Workers at elementary and secondary
schools has raised awareness of the process and the importance of self-identification.
School secretarial staff are familiar with the teachers and support workers and alert them
when a student with Aboriginal ancestry moves into or out of the school. Data collection
was challenging this year, but anecdotal evidence from the support teachers suggests
that students self-identify with pride and confidence as more students learn about
Aboriginal history and culture.
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The focus on transition rates from grade to grade will allow us to start more effectively
tracking individual student movement and individual student success. Baseline data
from this year will provide the foundation for a longitudinal examination of population
trends. Given the fluctuation in numbers from one year to the next, ongoing data
collection will continue to provide us with valuable information around transition rates.

Existing enrolled students and new students to our district who self-identify are
contacted and provided information on receiving direct academic and cultural support
through the Aboriginal Education Support Services Department. Once students have
requested Aboriginal Support Services, a dedicated team of support teachers and
Enhancement Agreement support workers track student needs, including interventions
for struggling students and IEP development co-planning when needed.
The
Enhancement Agreement Support Workers have helped students with social skills, such
as listening, sharing, and conflict resolution. They have introduced games to increase
logic / critical thinking / problem solving, and they encourage and facilitate the
participation of elementary school students to participate in Richmond Youth Service
Agency’s Homework Club.

In addition to working directly with the students, the Enhancement Agreement Support
Workers have sat on School-Based Teams to help with the development of IEPs and to
strategize around creating best supports for students. They also provide a bridge
between the school and the home, devoting a portion of their day to outreach.
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To promote post-secondary options, the secondary Aboriginal Support Teacher has
organized field trips to UBC, Kwantlen University, and Vancouver ACCESS to explore
program options for students with Aboriginal ancestry. Career counsellors are posting
information about opportunities for students with Aboriginal ancestry on their blogs and
in their individual schools.

Making connections at Kwantlen University Open House

UBC Aboriginal Youth Day Field Trip
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Indicators of Success:

Increased numbers of self-identified students / families at registration for Kindergarten
and when moving into the Richmond School District
1701 data for this year (October 3, 2011 report) indicates 10 full-day kindergarten
students with Aboriginal ancestry registered in Richmond School District #38.

Increased number of students transitioning from elementary to secondary who request /
maintain cultural support through Richmond’s Aboriginal Education Support Services
Team
2011/12 baseline data based on 1701 report indicates that there were 17 selfidentified students with Aboriginal ancestry in grade 7, 14 of whom received
direct support throughout the year based on request for support services.
Analysis of 1701 data for the 2012/13 school year will provide transition rates to
allowing monitoring of this indicator of success.

Increased transition rates into the graduation program (grade 10 year)
2011/12 baseline data based on 1701 report indicates that there were 16
students with Aboriginal ancestry in grade 9, all of whom received direct support
throughout the year based on request for support services. Analysis of 1701
data for the 2012/13 school year will provide transition rates to allowing
monitoring of this indicator of success.

More Aboriginal students transitioning into higher level academic courses in their
graduation program
All students moving from grade 9 to their graduation program in grade 10 are
generally on the same track to graduation with the exception of math and with the
exception of those students who are modified in their academic program. Based
on reports from the Secondary Aboriginal Support Teacher, approximately half of
the students with Aboriginal ancestry (16 in total) who are entering grade 10 have
chosen the higher level math course in grade 10. This will be our baseline
information for tracking data in future years.
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Continued improvement in completion rates for Richmond’s Aboriginal student
population
Richmond’s six-year completion rate for the Aboriginal student population was
unusually low for the 2010-11 school year (45%), falling below the provincial
average (54%). Richmond’s Aboriginal completion rate has historically been
higher than the provincial average. The concerns around this achievement rate
have been addressed by increased direct support for students with Aboriginal
ancestry. It is anticipated that the completion rate for Richmond’s Aboriginal
students will consistently increase due to the supports in place and to working
toward the goals in the Enhancement Agreement, which was not in place when
this data was reported. Transient populations in urban settings create a
challenge in establishing accurate data around completion rates as evidenced by
the fluctuation in success rates (see graphs below) from one year to the next.
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Increased numbers of students transitioning into post-secondary education facilities in
academics and / or trades
Of the 19 students with Aboriginal ancestry who were in Grade 12 for the
2011/12 school year, 18 self-reported on plans for next year. 3 students will be
returning for their 6th year; 4 students plan on pursuing a career in the trades; 3
students will be attending Kwantlen or Langara; 1 student is going to Emily Carr;
1 student applied to UBC; 1 student is joining the military; 2 students plan to
travel; and 3 students are as yet undecided.
Based on this information, 50% of students with Aboriginal ancestry who were in
their Grade 12 year for 2011/12 will be attending post-secondary.

Kwantlen Open House

Improved performance in Language Arts and Math at grades 4 and 7 for students with
Aboriginal ancestry
Baseline data established based on the FSA results (following two pages) for the
2009/10 and 2010/11 school year.
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FOUNDATION SKILLS ASSESSMENT RESULTS FOR GRADES 4 & 7
School District #38 (Richmond)
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Goal #4
Richmond’s students with Aboriginal ancestry will have increased opportunities
to develop their personal leadership abilities and to engage in leadership
opportunities within the schools and in the broader community.

Community Voice:
Providing all students with the opportunity to be leaders in schools and / or in the broader
community is an essential aspect of their collective educational experiences. Discussions at
community gatherings highlighted the need to see more of our Aboriginal students in leadership
roles. This promotes confidence and personal growth in the individual student. Furthermore,
this encourages both Aboriginal and non-Aboriginal students to be active citizens in the
community and take ownership of their paths in life. This sense of empowerment will further
enable our students to be confident in their abilities and to be active decision-makers in the
community. Our learners today will be the leaders of tomorrow.

Our Visions in Focus:
This year provided a number of opportunities for students with Aboriginal ancestry to
showcase their leadership skills and their talents. The Honouring Our People evening
was the first organized opportunity for students to demonstrate their incredible
leadership skills. Students with Aboriginal ancestry had the opportunity to take the stage
and honour their elders and family members in a moving and powerful community event.

At National Aboriginal Day Celebrations students from elementary schools and
secondary schools across the district showcased their teamwork and art skills with a
number of displays. Secondary students with Aboriginal ancestry who were not writing
provincial exams at the time offered to volunteer at the event. Artwork from the
elementary and secondary Aboriginal programs was on display throughout the
Richmond Cultural Centre.

To increase community involvement and provide opportunities for mentoring and
leadership in the elementary schools, some parents came in to speak with students
about individual Aboriginal history, culture and leadership upon request of the student.
Elementary students with Aboriginal ancestry learned of their roots through their work
with the Enhancement Agreement Support Workers, which they then shared with their
classes.
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At the secondary level, the Secondary Aboriginal Support Teacher paired senior
secondary students with juniors in a mentoring and tutoring capacity. This allowed for
senior students to develop leadership skills and for junior students to develop a
connection with their older peer group in a positive way.

The Free the Children organization, in conjunction with their spotlight on Aboriginal
initiatives during the WE day celebration, invited 30 Aboriginal students from Richmond
to participate in WE Day as an Aboriginal youth group.

While the examples of obvious leadership opportunities demonstrate a growth of
possibilities, anecdotal reporting from classroom teachers suggest that much more goes
on in schools and classrooms than can be tracked and reported. Continued collection of
evidence will enhance our understanding of the involvement and opportunities that
students are engaged in throughout the district and across the grades. As a district, we
look forward to celebrating the achievements of our students with Aboriginal ancestry as
they emerge to be the leaders of the future.

Indicators of Success:

Self-identified Aboriginal students taking on leadership roles in areas such as Student
Council, Table 38, Grad Committee, school clubs, and athletic teams
Two senior secondary students were nominated as candidates for the Galliano
Island Film School and the Emily Carr Summer Institute.
Grad Committee and Student Council data was not collected due to job action.
This information will be collected next year by the Secondary Aboriginal Support
Teacher.
Table 38 did not have identified Aboriginal representation this year. We would
like to see improvement in this area next year.
Aboriginal students honoured with leadership awards at the annual Aboriginal
Achievement Ceremony
Data could not be collected this year due to job action
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Evidence of students planning and participating in community-based Aboriginal
celebrations
Students were involved in:
 Honouring Our People
 National Aboriginal Day Celebration
 Achievement Celebration at UBC Ropes Course for grades 7 &12
students
 WE Day Participation as a district group of 30 students with
Aboriginal ancestry

Aboriginal students honoured at valedictory ceremonies, awards nights, athletics
banquets, and community-based recognition evenings for their active roles in their
school communities and their personal achievements
Data could not be collected this year due to job action and the cancellation of a
number of recognition ceremonies. The Aboriginal Achievement Ceremony was
altered and 30 students from Grades 7 & 12 were invited to participate in a day of
celebration at the UBC Ropes Course

Increased student involvement with OSKAYAK Youth Leadership Program at Pathways
Aboriginal Centre.
Pathways OSKAYAK Leadership Youth Group had 22 participants between the
ages of 14 and 24. We hope to work closely with Pathways next year to continue
to build on this great community partnership

School District #38 (Richmond)
Our Focus is on the Learner
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Next Steps…

School District #38 (Richmond) is wrapping up its first year with a signed Aboriginal
Education Enhancement Agreement in place, and there have been a number of small
steps taken that collectively have led the students, parents, and staff in the district on an
incredible journey. The reception from schools and the requests for support for
incorporating Aboriginal content is tremendous and encouraging. We look forward to
next year, improving on the work we’ve accomplished and continuing to grow in all
areas of support for students with Aboriginal ancestry.

