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Richmond lies within the shared
traditional territories of
Salishan language groups.



We thank the First Peoples, stewards
of this beautiful place since time
immemorial, for sharing this land. In
partnership, we strive to enrich the
lives and life chances of our youth
so that they may reach their full
potential.
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Looking back and moving forward
The 2012-13 school year was a very busy and productive year for the teachers and
support worker who work in Aboriginal Education Support Services. The number of
students in Richmond who self-identified as having Aboriginal ancestry remained
relatively stable despite declining enrollment. The Aboriginal youth population is the
fastest growing population in Canada and so a steady increase in the number of
students who self-identify is expected, along with those who are already in attendance in
Richmond who connect with their ancestry and choose to self-identify because of a
developing confidence and pride in their Aboriginal ancestry.
The development of the Aboriginal Enhancement Agreement and subsequent advisory
committee meetings echoed the community’s voice that Aboriginal education should be
accessible to and beneficial for ALL students. Therefore, a full-time elementary support
teacher and a part-time Aboriginal support worker replaced the two elementary
Aboriginal support workers. This revised model of support allows for co-planning and
co-teaching in classrooms where there are students with Aboriginal ancestry while also
providing the supports necessary for those students who need behavioural / socialemotional interventions through one-to-one contact and additional cultural teachings.
This was not an option with only two full-time support workers for elementary schools.
With the new curriculum framework calling for purposeful integration of Aboriginal
content, the current structure of the department will continue to effectively support
students while also supporting teachers in integrating Indigenous knowledge across the
curriculum.
In early March, the Superintendent of Achievement for Aboriginal Education visited
Richmond School District. Her feedback on the work being done in Richmond around
Aboriginal education was extremely positive. She was certainly encouraged by the
increased funding and dedicated focus around the seamless integration of Aboriginal
content to support learning for ALL students. Given her broad scope of understanding of
Aboriginal programs around the province, we can be confident that we are on the right
track for providing support and education for our Aboriginal and our non-Aboriginal
learners.
At the core of our work are the students in Richmond, those who have Aboriginal
ancestry and those who are non-Aboriginal. The Aboriginal Enhancement Agreement
provides a framework for designing supports for all students. As this school year draws
to a close, there are many things to celebrate with regard to the achievements of
students with Aboriginal ancestry and to the ongoing enrichment of education for all
students.
Following are some of the great things that have happened this year in the district to
support Richmond students and the goals of the Aboriginal Enhancement Agreement.

Andrea Davidson
District Administrator – Aboriginal Education

     


School District #38 (Richmond)
Aboriginal Education Enhancement Agreement Goals
Our Visions in Focus and Our Indicators of Success
GOAL #1: Richmond’s students with Aboriginal ancestry will work toward a
strong sense of belonging and confidence through pride in their cultural heritage.

How are we supporting students’ needs to ensure success?

 Direct student contact from Aboriginal teachers and the support worker for every
student with Aboriginal ancestry to support personalized learning of individual
culture and heritage and ensure opportunities for success are fully accessible
• Students are invited to connect with their ancestry, history, Elders in their
community, songs and traditions





     


 Aboriginal family gatherings (Welcome Feast; Honouring our People and our
Culture; Elementary Families Gathering) organized by members of the Aboriginal
Education Support Services Department
• An opportunity for students, parents, family members and educators to
meet and celebrate student work and accomplishments

Family Gathering 2013
Drumming led by secondary students

 Drum Workshop where Aboriginal and non-Aboriginal students had the
opportunity to build their own traditional drum using traditional and spiritual
protocol





     




 Talking circles and holistic learning as Indigenous pedagogy that builds positive
connections with all students, provides a safe environment, builds confidence,
encourages a sense of belonging and increases self-esteem, speaking, listening,
and social responsibility skills
 At Grades 10-12 students work on an elaborate art project called “Honouring Our
People” where students honour their connection with a relative or Elder through a
photo-on-wood transfer art project and through writing heartfelt testimonials to
include with their artwork (see Appendix A)

Student project work from
Honouring our People/Culture

Cedar Bentwood Boxes
Grade 9 Family Crest Project

     

INDICATORS OF SUCCESS – GOAL #1

Increased Aboriginal student involvement in district-offered Aboriginal cultural
activities and support programs
•

The vast majority (approximately 93%) of the self-identified Aboriginal
student population in Richmond requested Aboriginal Education Support
Services. As an encouraging piece to requests for Support Services, a few
students who are non-Aboriginal also requested to participate in some of
the cultural teachings. All students who demonstrated a genuine interest
were included in the cultural teachings and many were able to tie the
teachings to their own ancestry in some way.

Increased school satisfaction data from Ministry of Education School Satisfaction
Surveys in Grades 4, 7, 10 and 12
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These results indicate that students with Aboriginal ancestry are finding
school less enjoyable than those students of non-Aboriginal ancestry.
We strive to see improvements in this area.



     




District-based parent surveys indicating growth in children’s confidence and pride
in their cultural heritage
•

Although we were unable to fully complete this for this year, an Aboriginal
Parent Advisory Council formed at the end of this year with official meetings
to begin in the fall of 2013. This important advocacy group will help design
and deliver the survey so that is reflective of the parent voices.

Increased numbers of students who are celebrated for their achievement at the
Aboriginal Achievement Ceremony
•

This year’s venue for the Achievement Ceremony was moved out of a local
elementary school and into the outdoor plaza of City Hall.
The
achievement of students in Grades 7 & 12 was celebrated by the larger
community during National Aboriginal Day celebrations. It was a gorgeous
evening with participation of 23 students and their parents from Grades 7 &
12. Four students were called as witnesses to the event, and when they
reported back the important things to remember, they were all very moved
by the support of the community and the celebrations of student success.

     




GOAL #2: All students in Richmond will demonstrate a deeper understanding and
appreciation of the histories, languages, and cultures of Aboriginal communities
from an Aboriginal perspective.

How are we supporting students’ needs to ensure success?

 Multiple requests for general classroom presentations about pre- and postcontact and Aboriginal ways of life, ceremonies and values
• Medicine Wheel teachings, following the protocol of the ceremony
(traditional drumming and singing) and honouring of the ancestral and
native land of the Coast Salish people
• Aboriginal issues after contact include discussions around the Indian Act,
the impact of residential schools, the Treaties, and other current issues
 The Early Learning Teacher Consultant, in collaboration with the Aboriginal
Curriculum Teacher Consultant, has developed educational kits with an
Aboriginal focus for all Kindergarten classrooms in the District

Play-based, exploration learning with natural materials
Primary classroom educational resources

     




 Ready, Set, Learn events with a theme of play-based Aboriginal learning to
infuse Indigenous ways of understanding into the Kindergarten classroom
settings; All Ready, Set, Learn events were opened by Elder Mary Charles from
Musqueam Indian Band

 Consulting, Co-teaching, Creating Curriculum and Mentoring:
• Aboriginal Astronomy
• Coast Salish Salmon Unit
• Project of Heart: The Indian Residential School System in Canada (Gr. 7, 9,
10)
• Aboriginal People of Canada
• Oral Tradition (Storytelling)
• Aboriginal Peoples of B.C.
• Indigenous Voice & History through Critical and Visual Literacies (Gr. 9)
• Aboriginal Governance
• Rights & Responsibilities
• Community Building

     




 Northwest Coast interactive museum created and hosted by students at Lord
Byng in collaboration with elementary support teacher – toured by neighbouring
schools and parents

BC First Nations Sensory Book – Cedar for Baskets page
Developed by student with sensory perception challenges

 Lessons designed by elementary support teacher specific to individual student
culture / heritage but taught to entire class to promote understanding and support
development of positive self-identity
 Ongoing development of educational kits that will be made available to all
Richmond teachers through the DRC to give teachers the resources to help
integrate Aboriginal content into their classrooms (The Power of Story, and First
Nations 101)
 Partnership with Musqueam to create traditional territory education kits for all
students K-12

     


 Additional classrooms presentations at secondary during the 2012/13 school
year include:
English 8-12:
o Sechelt Legends and
their teachings
o Ojibwa Legends and
their teachings
o Haida legends and
their teachings
o Cherokee Legends
and their teachings
Social Studies 8-12:
o The Restorative
Justice Model
o The Medicine Wheel
Teachings
o The Impact of
Residential Schools
o Indigenous Healing
Ceremonies
Art 8-12:
o

Legends and
Northwest Coast
Aboriginal Art

Co
Community
elder, Roberta Price
Leading a talking stick workshop for
Le
National Aboriginal Day
Na



     




 National Aboriginal Day celebrations included 200 elementary students from
across the district who celebrated the national event at the Richmond Cultural
Centre and at City Hall with workshops and cultural presentations
 Professional learning workshops as in-service and at the District Convention:
• Aboriginal Astronomy; Building Community; Project of Heart (Secondary)
• Teaching Indigenous Perspectives through Critical and Visual Literacies
 District support of CITE (Community of Inquiry in Teacher Education) Program
offered through UBC with a specific focus on incorporating Aboriginal content K-7
• 35 Richmond practicum students met weekly at Hamilton elementary where
they discussed the practical application of lessons that had an Aboriginal
focus and then implemented them in their practicum classrooms

     




INDICATORS OF SUCCESS – GOAL #2

Increased general student knowledge and understanding about Aboriginal history
and / or culture
•

This year there was a noticeable increase in the number of teachers who
were interested in the Project of Heart: The Residential School System in
Canada history. Teachers are choosing different approaches to teach this
unit including literature circles, novel studies or, less preferably, as a
subject to be covered. The secondary school curriculum is more conducive
to “critical pedagogy” and it is encouraging to see more teachers embrace
a critical inquiry approach to “Aboriginal content”, including the history of
the residential school system in Canada. Five classroom teachers engaged
in the Project of Heart this year, which is more than double from last year.
These students created commemorative tiles that will be delivered to BCTF
for their wall display.

•

Richmond School District is working in partnership with Delta School
District to develop an “Understandings” rubric that is accessible to all
students and will allow both districts to continue to measure student
engagement and understanding.

•

Critical literacy in a Grade 9 classroom generated some very meaningful
and reflective feedback from students. Student responses were insightful
and educated, calling for publishers of Social Studies textbooks to be more
inclusive and accurate in their content and portrayal of Canada’s Aboriginal
population (see Appendix B).
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This data from all students surveyed is reflective of the general emphasis on
Aboriginal content in Grades 4 & 10. Our goal is to see an even grade
distribution as more Aboriginal content is incorporated into the curriculum at all
grade levels.
Increased general enrolment in BC First Nations Studies 12 and English 10, 11,
and 12 First Peoples courses
•

The student enrolment for BC First Nations Studies 12 at one local high
school increased from 24 students (general population) in 2011/12 to 35
students (general population) in 2012/13. A teaching administrator was
able to enroll over the class size limit. Generated interest in BCFN 12 led
to 38 students (general population) submitting course requests for the
class. The number for start up in September is at the class-size limit of 30.

•

In addition, the COLT Program, a program for students who require
parenting support, also runs a block of BCFN 12.

•

The Richmond Virtual School is in the process of developing a projectbased cohort of courses that includes an English course, an Environmental
Science 11 course, BCFN 12 for the Social Studies component, and an IDS
course based on cross-curricular project work.

•

There are also a number of secondary teachers from multiple sites who
have expressed interest in teaching the course and are going to approach
their admin team about making it available in next year’s course planning
guide.

•

While there are no English First Peoples courses running at this time, there
is an increased interest in incorporating literature from Aboriginal authors
into English and Communications classes and in elementary literature
circles.

     




GOAL #3: Increased transition rates in all areas, but most specifically into
Kindergarten; from elementary to high school; from Grade 9 to Grade 10; when
preparing to leave secondary school; when moving into Richmond and when
moving within Richmond.

How are we supporting students’ needs to ensure success?

 Improved communication with the community of Aboriginal families
o Development of an Aboriginal Education Support Services website linked
to the District website that will provide information about the Aboriginal
Education Support Services Department
o Brochure for the Department that will be available to parents at central
registration
o Formation of Aboriginal Parent Advisory Council, in cooperation with the
District Parent Advisory Council
 For transition into Kindergarten, Richmond School District's Ready Set Learn
events had an Aboriginal focus this year
• The 10 community events opened with a traditional blessing from an elder,
Mary Charles from the Musqueam Nation. Mary spoke about how precious
children are and how they bring joy and hope to all of us. She told parents
to be patient and kind to their children and to delight in their sense of
wonder. She reminded us of the people who have come before us and who
were stewards of the land and sea and that it is up to us to take care of the
earth so that our children and their children will be able to enjoy it's bounty.

     









 Direct support for students who are struggling, including:
• Sitting in on School-Based-Team meetings
• Connecting with parents to provide additional support
• Meeting with counselors and administrators to develop plans for success
• Involvement in elementary to secondary transition planning
• Transition support when moving out of district
 26 secondary Aboriginal students went on a tour of the Justice Institute of BC
and met with the Aboriginal Advisory Committee
 In addition to JIBC, students attended Surrey Kwantlen University for their
Aboriginal Open House
 Over Spring Break, a Grade 12 student at MacNeill Secondary was offered a
scholarship to attend the Galliano Island Film and Television Program which was
facilitated through the Aboriginal Education Support Services Department
 Students in Grade 12 are receiving direct support for their transition to postsecondary education; scholarships applications and awards applications



 Students in Grades 9-12 are applying for summer camps UBC and Emily Carr
Institute
 District Admin and Aboriginal Teacher Consultant are developing a relationship
with the Aboriginal Enhancement Support Network and the authors of Spirals of
Inquiry in order to pursue a grant-funded inquiry project around better supporting
the transition of Aboriginal students
 Looking at a VCC-RSD partnership for transition support for students with
Aboriginal ancestry from Grade 4 though to college – VCC initiated plan
 Increased support for Grade 7-8 transition:
• 100% transition of all Grade 7 students into Grade 8
• Transition support will overlap with elementary support and secondary
support working together to ensure a successful transition for students with
Aboriginal ancestry
 Increased support throughout the graduation program to ensure graduation and
positive post-secondary transitions

     




INDICATORS OF SUCCESS – GOAL #3

Increased numbers of self-identified students / families at registration for
Kindergarten and when moving into the Richmond School District
•

The identified Aboriginal population remained stable at 1.2% despite declining
enrollment for the general population.
We will continue to improve
communication around accessing available support.

Increased numbers of students transitioning from elementary to secondary who
request / maintain cultural support through Richmond’s Aboriginal Education
Support Services Team
•

There is currently a 100% transition rate for the 2012-13 Grade 7s who will be
entering Grade 8 in September 2013.

Increased transition rates into the graduation program (grade 10 year)
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We are pleased to see an improvement in grade-to-grade transitions.
However, we recognize that there is room for improvement and will
increase support in the senior secondary years, specifically around
setting post-secondary goals early in high school and then keeping
students connected to those goals through site visits and regular studentteacher consultations.

     




Continued improvement in graduation rates for Richmond’s Aboriginal student
population
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While there is an improvement from 2010-2011 to 2011-2012, the female
students are demonstrating greater success.
Addressing this
discrepancy is a focus area for the 2013-2014 school year. For this
school year (from the most current available data):
•

•
•
•

Only one student in Grade 12 left the Richmond School District part-way
through the year and is classified as non-completion, but she was supported
in her transition to Kwantlen University College to earn her high school
equivalency through the adult graduation program
Of the 25 students in Grade 12 this year, 5 students will earn an Evergreen
Certificate of School Completion
16 will graduate with Dogwood Certificates of Graduation in their 5th year –
80%
4 students will return for their 6th year, which, if successful, will mean 96%
graduation for this cohort of Grade 12s

More Aboriginal students transitioning into higher level academic courses in their
graduation program
•

With an increased number of people supporting students in secondary, we will be
able to begin tracking this information for the 2013-2014 school year.

Increased numbers of students transition into post-secondary education facilities
in academics and / or trades
•

Of the 25 Grade 12 students this year, post-secondary prospects include:
15 will continue onto various post-secondary institutions
4 will continue through ACCESS – a trades program in Vancouver

     

Improved performance in Language Arts and Math at Grades 4 and 7 for students
with Aboriginal ancestry
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Not Yet Meeting: 21%
Meeting / Exceeding: 43%
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The small grade populations can skew the results significantly. However, this data tells
us that we see a need to encourage increased participation in FSAs and we will continue
to help students improve their literacy and numeracy skills.

     




GOAL #4: Richmond’s students with Aboriginal ancestry will have increased
opportunities to develop their personal leadership abilities and to engage in
leadership opportunities within the schools and in the broader community.

How are we supporting students’ needs to ensure success?

 Mini Sun Run at Blundell (funded through a grant from Aboriginal Sport,
Recreation & Physical Activity Partners Council)
• Elementary students from Blundell and other schools participated in an
activity afternoon that included a mini Sun Run, a variety of healthy
activities, awards and celebrations; the grant also included the entry fee
for the Vancouver Sun Run for interested participants





 The Aboriginal Achievement Ceremony, an annual event, was held at City Hall
on June 21st, National Aboriginal Day
• 25 Grade 12 students and 17 Grade 7 students were to be honoured for
their achievement
• Students from across the district are expected to attend the event and
support their peers

Aboriginal Achievement Ceremony
National Aboriginal Day

     





 Senior secondary students continued with mentoring junior secondary students,
either through social support or by providing academic support in the form of
peer tutoring
 Some Grade 12 students also participated in the regional gathering of Aboriginal
youth called Gathering Our Voices in Penticton which gave them an opportunity
to connect with youth outside the Greater Vancouver area and to demonstrate
their leadership qualities







 Continued involvement with Pathways OSKAYAK Youth Leadership Group

Heiltsuk Urban Dance Group
National Aboriginal Day Celebrations














     
 




  

  





Self-identified Aboriginal students taking on leadership roles in areas such as
Student Council, Table 38, Grad Committee, school clubs, and athletic teams
•

This year the Grade 7 & 12 Aboriginal student population was tracked for
leadership roles and recognition. The 2013-14 school year will expand tracking
to ensure that all students’ active leadership roles are reflected in the annual
report. Please see below for this year’s Grades 7 & 12 accomplishments.

Aboriginal students honoured with leadership awards at the annual Aboriginal
Achievement Ceremony and honoured at valedictory ceremonies, awards nights,
athletics banquets, and community-based recognition evenings for their active
roles in their school communities and their personal achievements

Grade 12 students with Aboriginal ancestry honoured with:
•
•
•
•
•
•
•
•
•
•
•
•

2013 National Youth Panel Award
Gathering Our Voices Conference 2013
Volunteering at Richmond Family Place
Gulf Island Film & Television School Scholarship Recipient
Pulling Together Canoeing Journey
Outstanding Athlete
2013 Rick Hansen Society Award
Nominee – Margaret Mitchell Outstanding Achievement Award
Canada World Youth Exchange
U-ROC Awards for volunteer work
Nominee – Indspire Award 2013
UBC Major Entrance Scholarship Award for Aboriginal Leadership

Grade 7 students with Aboriginal ancestry honoured with:
•
•
•
•
•

STAND Leadership Conference
Cultural Dance Performer
Me to We Leadership Club
Green Team for Environmental Sustainability
Outstanding Athlete

     

Evidence of students planning and participating in community-based Aboriginal
celebrations
•

Honouring Our Elders increased in attendance for this school year, as did
the Welcome Feast for all Aboriginal families in Richmond

•

National Aboriginal Day saw the biggest community turnout in Richmond’s
history of hosting the event. 15 youth volunteered at the National
Aboriginal Day Celebrations of 2013 and 23 of 42 Grade 7 & 12 students
were in attendance for the National Aboriginal Day Celebrations and
Aboriginal Achievement Ceremony



Increased student involvement with OSKAYAK Youth Leadership Programs at
Pathways Aboriginal Centre
•
•
•
•
•
•

Leadership opportunities took place in many ways from volunteering at family
nights, the winter feast, garden work parties, tutoring, National Aboriginal Day
and many more special projects
47 youth in total volunteered their time in one or more of these events
41 students attend the Outreach Education Program
19 youth sat on the OSKAYAK Youth Committee
17 elementary students attended the Ravens Home Work Club (ages 8-12)
54 Youth ages 10-24 participated in the OSKAYAK Youth Program

A total of 131 Aboriginal youth were involved in some capacity with OSKAYAK Youth
Programs through Pathways Aboriginal Centre
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The year ahead is an exciting one! With the new curriculum framework calling for
purposeful and meaningful integration of Aboriginal content across the K-12 curriculum,
there continues to be growing numbers of requests for curriculum and classroom
support. The teacher consultants in the Learning Services Department and the
Aboriginal Education Support Services team have been busy co-planning to ease
educators into the transition that is afoot.
With the expanded Aboriginal Education Support Services Department going into its
third year as a team, the process of identifying the needs of students and supporting
those needs in the most suitable capacity is far more effective than it was in past years.
The Aboriginal Education Support Services Department is extremely optimistic and
enthusiastic for the coming school year.
The annual district administrators meeting in early July was held at the Musqueam
Cultural Centre, an architectural marvel of a building in a breathtaking setting. At the
heart of the discussion was that we are all connected, and that accurate and respectful
integration of Aboriginal content will enrich the educational experiences for ALL
students.
Most importantly, in School District #38 Richmond, the focus is on the learner. Student
success drives all that we do and, for the Aboriginal population in Richmond, we are
seeing real improvements in confidence, pride, belonging, and academic achievement.
This can be attributed to the dedication of the Aboriginal Education Support Services
Department, to the educators in Richmond who strive to create inclusive and respectful
classroom environments, and to Richmond’s Aboriginal student population who are
increasingly sharing their stories and helping to open wider the hearts and minds of their
fellow students.
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My Grandfather Gerard Robert
Independence

Infinite care and hushed whispers of strength resonate through my grandfather’s hand,
as he guides me with all of the deliberate attention he never received from the hooded
nuns of his childhood. My grandpa, Gerard Robert, never met his mother, never set foot
in her native community, nor ever was exposed to the intangible wisdom or traditions of
our Dene ancestors. The seventh son, and first child to ever be born in a hospital, was
also one of the only two children to live without the guiding touch of a parent for more
than seven years in a private convent school, while the rest of the youngsters returned
home during the summer. Though wealth and luxury were not thrust upon him as were
his farm chores and flavourless meals, his resilience and creativity flourished and grew
within him to sustain a powerful sense of self-sufficiency and value for education that he
maintains and strives to instill in me, his only granddaughter.
She died within a year of his birth. Without any resources to care for a newborn, let
alone six other children, his father willingly paid for the tuition of the convent school my
grandfather was subsequently raised in. After summers and falls filled with strenuous
farming work to earn his keep and a few books, winters and springs cooled and set time
into a firm academic and religious schedule. Regardless of the lack of support from his
elders, the fire of perseverance burned deep into his heart and ignited his path to
scholarly achievement and procurement of survival abilities. In the lushness of the deep
woods, my grandfather trapped and skinned minks with his big brother, while on the
outskirts of the frozen lake his ingenuity constructed homemade skis and parasails.
Inside the frigid halls of his school, he lavished his attention upon novels and recited
complex literature in Italian, Latin, English and French. And there, in the corner of the
playground, abandoned by protesting elementary teachers, he strove to educate me with
the same resourcefulness and thirst for knowledge that burst forth from the pages of his
youth.
My name, Brenna, is the Gaelic translation of “Little Raven”, the binding sacred animal
that both my grandfather and I share as the totem of our family. However, our blood, our
totem and our lack of connection to native traditions are not the only things that connect
us as people. Beyond his quiet and bookish persona, he lives through a spectrum of
imagination and information that reaches into the past to bring me a better future. I have
thus inherited many things from my wise elder, but the greatest teaching I have ever
received is the fire inside me that burns with the passion to discover life, persevere
through adversities and above all, to remain self-sufficient. This is the mark that lasts
generations, and echoes through the souls of our ancestors; someday, I intend this mark
to be the one that will bring his teachings home, back to the indigenous village we never
belonged to, yet always have.


Brenna Robert
Grade 12 Student
Honouring our Elders Testimonial
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